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Category A – 

Student Centred Teaching

This document provides an overview of the 2001 University level selection criteria for Category A – Student Centred Teaching and is designed for use by all stakeholders of the scheme.
SELECTION CRITERIA – STUDENT CENTRED TEACHING

All recipients of the Awards are intended to be exemplars of the University's Teaching and Learning Strategy in action.  The following selection criteria apply to recipients under this Category.

The teaching reflects a student centred focus – evident in the thinking underpinning the teaching as well as its practice and impact.
1. The students are achieving valued learning outcomes
2. The students are actively engaged in learning to achieve desired outcomes
3. The teaching and assessment strategies used in practice facilitate active engagement
4. Planning for teaching is reflective and scholarly
elaboration of selection criteria

“Learning is the result of students’ learning-focused activities, which are engaged by students as a result both of their own perceptions and inputs, and of the total teaching context”  (Biggs, 1999, p 21)

The starting point for student centred teaching
 must be the achieved learning outcomes (1) – good teaching must be achieving learning outcomes which are valued by students, graduates, industry and employers.  The student’s approach to learning (2) – their learning intentions and actions - is a key factor influencing those outcomes.  The teaching strategies put in place, effected by teaching staff and mediated by technology (3), provide the context for student learning.  The students interpretations of the aims, tasks and context of the learning activities have a critical impact on their approach to learning.  While aiming for 1,2,3 student centred teaching involves reflective and scholarly planning (4).

Keith Trigwell (1999) uses the onion skin analogy to highlight the fact that these factors or criteria are layered with the student (and learning outcomes) at the centre.

	The students are achieving valued learning outcomes (1)



	The students are actively engaged in learning (2)



	The teaching strategies used facilitate active engagement (3)



	Planning for teaching is reflective and scholarly (4)




The indicative questions in the table below explain and illustrate the criteria in some depth.  The questions are indicative in the sense that they point in a direction and are not intended to be definitive or exclusive.

indicative questions and examples of evidence

All recipients of the Awards are intended to be exemplars of the University's Teaching and Learning Strategy in action.  

	These questions are indicative of good teaching practice
	Examples of form of evidence

(can be customised by Faculties)

	(1)  The students are achieving valued learning outcomes

Are the students achieving desired learning outcomes in a manner which is clearly related to the teaching approach?  Are the students achieving beyond the teacher’s expectations?  Are those learning outcomes recognised as critical to student development and graduate capability?  Do the learning outcomes achieved include generic capabilities and key competencies as appropriate to the sector?  Are students developing skills of inquiry and analysis in relation to globalisation?


	Student assessments

Students’ (and graduates’) views about what they have learned and its value for them

Peer, employer and industry views of student work and skills

Student feedback on learning outcomes (including through evaluation)



	(2)  The students are actively engaged in learning to achieve desired outcomes

Are students actively engaging with the key learning objectives of the subject, module, course or program?  Are the students engaging enthusiastically with the content?  Are the students consistently attempting to understand?  Are students relating new knowledge and skills to previous knowledge, skills and everyday experiences?  Are they critiquing, synthesising and applying knowledge as part of their learning?  Are students learning through reflection on their learning experiences?  


	Students reports of their learning experiences eg reflective journals

Student evaluations

Peers, employer or other expert observations

Student feedback on learning approach

	(3)  The teaching and assessment strategies used in practice facilitate active engagement
Are the strategies adopted in practice likely to encourage students to adopt an approach to learning which will lead to learning outcomes meaningful for students?  Do the teaching strategies build on what students bring to their learning including previous skills and knowledge?  In what ways have strategies been developed to provide for the different ways in which students learn? Do the teaching strategies cater for different student needs and circumstances, including using media appropriately?  Are students’ ideas and questions welcomed, valued and encouraged?  Are students helping to decide the learning objectives, learning path and assessment?  Are the teaching strategies in practice clearly aligned to desired learning outcomes?  Are the learning objectives clear to, or negotiated with, students?  Is constructive feedback provided to students?  Are students motivated and helped to actively pursue learning independently and in collaboration with others? 


	Descriptions of strategies in subject guides, student learning unit guides, course approval documentation and program implementation plans.

Student feedback on teaching  and assessment. (eg student evaluations – focus groups, subject/learning unit or course/program questionnaires)

Peer review



	(4)  Planning for teaching is reflective and scholarly

Are the strategies built on evaluation and reflection of previous experience in a cycle of improvement?  Are the strategies built on what is known about teaching and learning in the discipline?  Are the strategies built on what is known about effective and efficient teaching and learning with the media?

Is the teaching drawing on the teachers’ thorough knowledge of the content and skills in the discipline and in workplaces?

Does the teaching adapt to different circumstances and environments to maintain or enhance student-centredness?  Does the teaching take advantage of new environments (including efficient use of new technologies) to enhance student centred teaching?  


	Documented evaluation and improvements to teaching practice

Teaching portfolios

Teaching development proposals and reports including subject and course renewal

Subject coordinators reports

Student evaluation of feedback on improvement

Peer reviews

Industry reviews


references

Biggs J. (1999)  Teaching for Quality Learning at University  Buckingham:  Society for Research into Higher Education

Menges R. J., (1996) Awards to Individuals in New Directions in Teaching and Learning, No 65, Spring,  Jossey-Bass

Ramsden P.  (1992)  Learning to Teach in Higher Education  London: Routledge

Ramsden P., Margetson, D., Martin, E. and Clarke, S.  (1995)  Recognising and Rewarding Good Teaching in Australian Higher Education  Canberra:  AGPS

Trigwell K. (1999)   Good University Teaching – discussion paper for ATN TALC

�  This model of teaching has been modified from Trigwell, 1999.  It also draws from two related views of teaching and learning: John Biggs ‘3P’ model of learning and teaching (Biggs, 1999, p 18) and Paul Ramsden’s view of student learning in context (Ramsden, 1992, p 63).  
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