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Category B – 

Scholarship of Teaching

This document provides an overview of the 2001 University level selection criteria for Category B – Scholarship of Teaching and is designed for use by all stakeholders of the scheme.
SELECTION CRITERIA – SCHOLARSHIP OF TEACHING

All recipients of the Awards are intended to be exemplars of the University's Teaching and Learning Strategy in action.  The following selection criteria apply to recipients under this Category.

The scholarship of teaching involves opening teaching to public review in collaboration with peers.  It draws on and participates in national and international communities of teaching and learning in the relevant discipline.  It aims to enhance practice in RMIT and elsewhere, and, through systematic investigation, add to knowledge about teaching and learning in the discipline.

The scholarship of teaching strives to be student-centred.

1. Planning for teaching is based on nationally and internationally acknowledged good teaching practices

2. Curriculum is informed by, or contributes to, current research in the industry, discipline or profession

3. Planning for teaching involves openly reflective cycles of improvement

4. Actively contributes to enhancement of teaching and learning

5. Research is conducted in their areas of teaching practice

indicative questions and examples of evidence

The indicative questions in the table below explain and illustrate the criteria in some depth.  The questions are indicative in the sense that they point in a direction and are not intended to be definitive or exclusive.

All recipients of the Awards are intended to be exemplars of the University's Teaching and Learning Strategy in action.  All nominees are expected to be actively committed to student-centredness in teaching practice.

	These questions are indicative of scholarship of teaching
	Examples of form of evidence

(can be customised by Faculties)

	1.  Planning for teaching is based on nationally and internationally acknowledged good teaching practices

Are the teaching practices, including learning experiences and assessments, explicitly based on:

· research on teaching and learning in the discipline?

· teachers’ and trainers’ best and innovative practices?

For example,

Are the desired learning outcomes and teaching explicitly based on key ideas of teaching and learning?  Is the teaching clearly based on up-to-date theory on learning and teaching?  Is the teaching drawing on well-founded views of teaching and learning in the relevant discipline?

Is the teaching based on up-to-date, relevant practices in the industry, discipline and profession in national and international settings?  Are approaches to, and methods of, teaching being shaped by evaluations of other teaching experiences?  Are the curriculum structure and objectives informed by lessons learnt elsewhere?

Is the teaching explicitly based on research and best practices on teaching and learning with new technologies?


	Descriptions of teaching practice in teaching portfolio, conference papers, published articles

Peer, industry, profession observations

Peer reviews of teaching



	2.  Curriculum is informed by, or contributes to, current research in the industry, discipline or profession
Is the curriculum directly drawing on the nominee’s current research and direct engagement in industry’s or profession’s leading practices?  Does the curriculum, including the teaching, build in current developments in research, industry and profession?  Are the curriculum structure, objectives and teaching approaches based on leading industry and discipline views?  Do the curriculum structure, objectives and teaching approaches explicitly recognise the global contexts?

Are the student learning experiences providing an opportunity for students and staff to conduct valued research or contribute to industry or profession best practices?


	Industry, profession and peer observations

Industry, profession and peer reviews of curriculum (including teaching and assessment)

Descriptions of curriculum practices in teaching portfolio, conference papers, published articles

Student comments

	3.  Planning for teaching involves openly reflective cycles of improvement
Is the teaching open to public scrutiny, critique and evaluation?  Are the reflective improvement cycles engaging with peers?  Are peers and others with industry experience assisting improve the teaching?  Is teaching collaborative allowing others to shape practice?  Are peers being invited to review aspects of teaching practice and suggest improvements?


	Industry, profession and peer observations and reviews

Collaborators’ comments

Publicly documented curriculum practices eg presentations, conference papers, published articles



	4.  Actively contributes to enhancement of teaching and learning
Are contributions being made to teaching innovations in related disciplines beyond the program team (eg in other program teams and departments at RMIT reflecting the Teaching and Learning Strategy)?  

Is the teacher/ teaching team actively sharing insights with others at RMIT and beyond (eg in state and national settings, in industry and peer forums, in international communities)?

Are the teaching approaches and experiences informing other teaching teams as part of Teaching and Learning Strategy implementation processes?  Are the experiences and practices being drawn upon by others at RMIT and in other universities and TAFE institutions?


	Teaching development project reports 

Mentees’ comments

Presentations, seminars, workshops and other staff development activities

Publicly documented practices including presentations and publications

Peers (including supervisors and managers) comments

Program logs

Department annual reports and other publications



	5.  Research is conducted in their areas of teaching practice

Are systematic and disciplined investigations being conducted as part of teaching?  Is research on teaching and learning within the discipline being conducted?  Are action-learning projects being conducted in their own teaching areas?  Are the evaluations of aspects of teaching practice forming the basis for peer review and comment?  Are the investigations peer reviewed?  Are the research activities being documented and shared with others within and beyond the university thereby contributing to knowledge about teaching and learning in the industry and/ or discipline?  


	Refereed articles, other publications and conference papers

Public teaching evaluation reports

Public seminars and presentations

Peers comments
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